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...... Education can contribute to the more challenging task of transforming

our mind-set and our worldview. Education is central to developing the
capabilities required to expand the opportunities people need to lead
meaningful lives in equal dignity. A renewed vision of education should include
developing critical thinking, independent judgement and debate.
Improvements in the quality of education, and in the provision of
economically and socially relevant learning as determined by individuals and

communities, are intrinsic to making these shifts.

Rethinking Education: Towards a global common good?
(2015,UNESCO)
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Rechtssprache fiir Germanisten

Bk A: EE4E Claudius Petzold (F1- A EE R BHE#IT)
39{'%73‘@: Der Ausbildung von Reiseleitern im sprachlichen und interkulturellen Bereich
sowie der Entwicklung neuer Destinationen fiir Auslander.

i E.. Der Beitrag beschreibt ein Unterrichtskonzept fiir einen Wahlkurs
»Rechtskunde und —sprache “fiir Studierende der Deutschen Sprache und Kultur
an der Fu Jen Catholic University. Sinkende Studierendenzahlen und veranderte
Arbeitsmarktbedingungen zwingen die Germanistikabteilungen in Taiwan, die
Attraktivitat ihres Studieninhaltes fur Studierende zu erh6hen und diese
gleichzeitig besser auf das spatere Berufsleben vorzubereiten. Die Eltern der
Studienanfanger, die fir die erheblichen Studiengebiihren aufkommen und noch
einen hohen Einfluss auf diese besitzen, erwarten praktische Unterrichtsinhalte,
die fiir die spatere Arbeitssuche hilfreich sind. Rein linguistisch gepragte
Unterrichtsinhalte kdnnen vorgenannte Ziele nur schwer erfiillen, schon weil der
Arbeitsmarkt in Taiwan nicht ausreichend Berufschancen fiir Germanisten mit
rein linguistischer Ausbildung bietet und die meisten Absolventen in der
Wirtschaft arbeiten werden. Daher bieten Deutschabteilungen zunehmend
Sprachkurse mit wirtschaftlichen Inhalten an — wie auch in Deutschland
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durchaus komplizierte Rechtskunde zum Curriculum zahlreicher
Studienrichtungen gehort. Der Bericht beginnt mit kurzen Erérterungen zur
Situation der taiwanischen Studierenden und zum Bedarf an einem
Rechtskundeunterricht. Im folgenden Teil werden Uberlegungen zur Zielgruppe
und zum Unterrichtsziel angestellt. Anhand dieser Vortberlegungen ist dann die
sinnvolle Abgrenzung zum Studium der Rechts- und Wirtschaftswissenschaften
sowie die Ausrichtung an den Bedirfnissen der Studierenden maéglich. Im Kurs
wurden daher einerseits fir die spatere Arbeit in Unternehmen wichtige
Kenntnisse Gber Vertragsschluss, Forderungseinzug und Gerichtsverfahren
vermittelt. Das fur die praktische Arbeit wichtige Grundlagenwissen kann auch
Fachfremden in relativ kurzer Zeit vermittelt werden. Andererseits wurden
wichtige Rechtskenntnisse im Sinne eines Kurses zur Allgemeinbildung gelehrt,
weil taiwanische Medien Uber Rechtsfragen nur auf geringem Niveau mit
zahlreichen popularen Irrtimern berichten. Im Kursverlauf zeigte sich leider eine
nur geringe Bereitschaft der Studierenden, sich in schwere abstrakte und
fachfremde Probleme einzuarbeiten, im Feedback wurde der Unterricht zumeist
als zu anspruchsvoll bewertet, sodass der Inhalt fortlaufend vereinfacht undder
allgemeinbildende Teil erweitert wurde. Das Konzept richtet sich zwar nach den
Bedirfnissen taiwanischer Studierender, die zugrundeliegende Probleme einer
praxisorientierten Ausbildung und Berufsvorbereitung bestehen auch in anderen
Landern der Region.

REFk: 10 A 26 H T4 308 F

mirae NS eIFrmRARE—IO%E "ESEFEe
5xie” RiEER

£ & A: HEX (LEAEIERFEERHR
MEFE: . BREEFESCFER

W B aARNBREEATRW “EEMEELS TR RE, 24
MxFAEESTRA., X AT EReTRANERFEZ—, RiE
I, BRI RMNTE A RASE AR ETE S RS AR
AR, ERMEREXZAR S TIESNHRRE, AL R+ i
RGN ZBFGR S . BERA, ERLHEREERERNART, T
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mE MAEEYERRESZERFEES T, ELENET . Wik, FHA
REZBFHEAM K. WTEFRANIENAUNER, a8 amE. #
wHEA, ETHEENEMIG AR ANRE, NARTSE
BR, FEmERESE T RWAFHHT,

Abstract: The course “Theory and Practice of German Translation” for senior
students of undergraduates is on one hand one of the most effective means to
inspect their language and cultural abilities and innovative quality thoroughly;
and is on the other hand exactly a basic method to upgrade their above-
mentioned abilities. However, the translation course is obviously different from
the language training courses, because it is the ability of translation that can be
epurated from the above-mentioned abilities in a translation course. The ability
of translation which takes many accomplischments and qualities as
preconditions can and should be acquired under the guidance of appropriate
theoretical thinking and practical methods; and be formed in exercises,
discussions, evaluations and self-reflection. Meanwhile, the in the ability of
translation contained innovative quality arises. The translation is based on the
purposeful trainings. And a breakthrough of the ability of translation depends on
the innovative quality which is stimulated through attitudes, concepts, methods,
abilities and so on.

REK: 10 A 26 H T4 308 =

Migrationsliteratur im Landeskundeunterricht in

Taiwan: Ein transkulturelles Unterrichtsprojekt
B A F RO S IR 207D
ﬁ%ifﬁ Ei5 15 X”\%"\ MAIEXNEXF., BEFH EXF. EIEXN
&g, & ﬂ%k—? B XA
1 E.. Dieser Beitrag behandelt Migrationsliteratur als Landeskunde im

DaF-Unterricht in Taiwan und hat den Einsatz von literarischen Texten im
Fremdsprachenunterricht in Ostasien zum Inhalt. Der Schwerpunkt meines
Beitrages liegt auf der Ausbildung der interkulturellen Kompetenz von DaF-
Studierenden anhand der deutschsprachigen Migrationsliteratur im
Fremdsprachenunterricht. Dies ist von groRer Relevanz, da durch die Migration

14
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nach Taiwan in den letzten zwanzig Jahren, vor allem aus stidostasiatischen
Landern, wie z.B. aus Vietnam, Indonesien und Thailand, eine gezielte Férderung
der interkulturellen Kompetenz von Studierenden der Fremdsprachen an
taiwanischen Hochschulen wesentlich ist, zumal die sidostasiatische Migration
ein neueres Phanomen ist als die Migration aus der Tirkei sowie aus Sud- und
Stdosteuropa nach Deutschland.

Im Vordergrund steht dabei die Bearbeitung literarischer Texte, wie z.B.
Biographien, in denen die Autoren ihre Migrationserlebnisse verarbeiten.
Insbesondere wird der Prozess der Integration von Migranten und ihre
Auseindersetzung mit der Kultur des Einwanderungslandes einer eingehenden
Analyse unterzogen. Dabei geht es speziell um die Frage, inwieweit die
deutschsprachige Migrationsliteratur den Studierenden Impulse fiir einen
Diskurs Gber das Migrationsgeschehen in Taiwan liefern kann. Erganzend sollen
im Unterricht auch aktuelle Filme Giber Migrationskultur in Deutschland und
Taiwan gezeigt werden. Abschliessend werde ich das Unterrichtsprojekt
,Vergleich der Migrationsliteratur in Taiwan und Deutschland” vorstellen, wobei
ein Schwerpunkt auf der Didaktisierung und Strukturierung des
Projektunterrichts liegen wird.

REFK: 10 A 26 H T4 308 =

EREIMERBINCERRIEPIINM AR R E

R & A BRE CLIAEEAYRER L)

RIS EEN R, FEERSHEEE, AL ERE

B A AFEDENRAERE P TEANEE NS 2 —,

[BRAERE L UHFTEDRGHER, KX = ERRKRHFRIEE
S ZBRRHES P, AERRLEN, TEAENRE, ¥4
SEMRENE, Flet, ACRAFEILR 0L 4 RRHATR
B, SETUH RSN TAEES BUELELLEEARE WA, #
BRRFE, REFAGEERNES,

R&FK: 10 A 26 H T4 309 =

15



B UEBRRFINERATHI ST
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X &k A HE2 (HBLA¥FELRHR)

MRFE: EXEERF, EXUE

B OE: EARMAER, MEHAFBRTEFEFE 7. W, . 5. F
WRE A Z A, BEMUERAIRSE, HEE AR, EHEAE. EFERK
MBI E SR AL B AR, SMEHRFFHEER, EUERETVOER
HER, MAEEOFHIL, RAFEMENTA. DiBHRGES. o
WEARAR S THREBRRNT . A, AXELOEFERB R T ZEA,
DEHFEAAGRENE. #MZ R, 2P ENF R 0 EF ] RRE
A, TR CAFEXRF RN ERWFAET O FL L REH RS
R ERNIET

RFFK: 10 A 26 H T4 309 F

EBEFISNAREENZIFT-LABIEREZELG

R R A BEH CURIMEAFEIERE #HE)

MRFE: BEXELSERAA

W B ARXUAEHEETREANE, ZAREFWEET T
ZE 5, #—FERITFIENF I RRULES T AR oy R .
B, UREBHRE ¥ BAEAR, B FWFE 3 Rk
B, EHREHOLIT BEHF, ®iTiE s B m A DR 4
FFEIZNAXBERANFK. &5, FESNMEGRTESFINZOZE
i, SRMFIFNEAESTER, FRBREEES —/IMEHF LA
R H5R A

R é sumé :Nous allons prendre le cours de traduction en quatrieme année
universitaire, ayant pour objectif d’étudier avec efficacité et application
I’apprentissage a travers des matieres précises dans ce cours. L’analyse se fera
d’abord sur le résultat de I'apprentissage par semestre, puis a I'aide des cours
dits co-enseignés par theme précis de la personne invitée en fonction de sa
profession, cela nous permet de mieux appréhender la formation et I'intérét des
apprenants face a leurs carrieres, enfin, nons nons référerons également aune
enquéte approfondie sur les questionnaires mis en place, que nous étudierons

16



B UEBRRFINERATHI ST

afin d’affiner I'éfficacité et de permettre une meilleure orientation de

I’apprentissage. Nous espérons ainsi pouvoir offrir des avis pratiques a
I’enseignement du francais comme langue étrangere secondaire.

RExHK: 10 A 26 H T4 309

BEFMEHZESNEREEHFRITES

K & A: £#® (LBHEEAFEEREHO

MRFTE: 2BHF. BEF. FEXR, PEHFUR

B E: NBEASHEHFFerRRENIFHFFRIKLANE,
—HHRGETENFERRWHEFHIER, THT FRESHFWEMAMKE,
A=A EMGRERFEwEFITERT ek, HFRITMHFERL
AWEUEILT HFELSMRFERN G EHE, £ YT 2005 FI3HF
N AAEEAENFEIZANIN . ENERAEFHRRNS K, £F
DL BB R B ZAT A B, FitRFw A Az gt FalZeR
¥ NN EREF ] INE, REEFIENTEATFR, SR HFR
T,

Ré sumé : Lestechniques Internet et les plateformes d’enseignement
numérique se progressent, du coup ils apportent de nouveaux défis et progres a
I’enseignement des langues étrangeres, d’un c6té, de nombreuses ressources
pédagogiques viennent enrichir et mettre a jour les manuels existant ; de I'autre
il demande beaucoup plus d’efforts aux enseignants qui doivent savoir maitriser
cette nouvelle technique, car la concept et I'organisation de I'enseignement en
classe manifestent justement I'évolution du concept pédagogique et du besoin
didactique. L'auteur avait proposé en 2005 un facteur important dans la
motivation des apprenants, c’est I'environnement. De nos jours, ou I'on apprend
avec son smartphone, I'auteur avec I’exemple du cours de Frangais niveau
avancé, veut montrer comment construire un environnement de travail grace
aux réseaux sociaux virtuels, afin de servir au besoin personnalisé des

apprenants ainsi d’assurer de mieux la qualité d’enseignement.

RExHK: 10 A 26 H T 309
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FETIHPENGRIEZE—L (EFHRER
i¥) Al

X & A: BR¥E (LigSEEAFIIEFIREIHO

MRFE: TAMLEEXF, —tHLEEXF, FEXFRR. K
XF. AL RFEE M., BEXHHREFE,

W B rEXAENEESVHREBARRNZE “PEXAT xR
FENREECVEREERNEET LM ECSE®Z LA —HK, FEH
EETVMRETAEFHLRXME PRWEETVYHET. AXERERLE
EUVRARAEERUREI AT ERZRIETH “FEXMA” R LEKE
FEAER, UEAEEFREANA=ZFAETRNEL T HEBGR (BF
HAETE) AR EA, BitemMEUEEFES. XF. X, BARE
HRAZGCHAXBRATNERRY, #—F AL T ENRUILE R
BFEMFEXARERR, BEEAETLNFAEXARBRIERFE XA
RN A, EAHEE P XA FEIEE L Em AT,

Abstract: The author believes that the English curriculum system in the
Chinese-speaking world should include the section of Chinese culture education.
The English major in China is different from the counterpart in the English-
speaking world in orientation and target. The English major in China must be the
English professional education in the perspective of comparative and cross
cultures. This paper defends the necessity of adding the section of “Chinese
culture”, which still takes English as its main teaching language, to the current
curriculum system of the English major. It also designs the basic structure of
such section based on academic years. Finally, the paper takes the optional
course for the 3rd year English major students at SISU, “Translation Studies on
Chinese Classics”, as a case. It investigates how to further refine such Chinese
culture courses taught in English in the whole English curriculum system of
general education of humanities, which used to take English language, literature,
culture and area studies as core sections. The paper points out that such courses
can help students of English major cultivate their comparison awareness and
cross-cultural communication capability, as part of the requirements of
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educating high-level English major talents who possess the comprehensive

insights into both Chinese and Western cultures.

R&FK: 10 A 26 HTF 310 =

IEREIFAIPLIE (Donne) ZHRiES : fitER (2
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Rk A RN CURIMEARFEXRZBEHTD

ARAH: ZREXF (. TH#HL) . A% (John Donne) . X FH
BT O(FEF, SRR L EF, BE BRAFR. EXEFLARAUME.

i ] B ABUXFEYRAXFHETWEFNE, ELEFTHRERE
ARFMIPIEFRB A X EERALEN (ZREZBEFARX) (LE, FMAH
WAt, 2010 )., ZH—ARAET, EFREEF T LHL “BLiFA7
278 (John Donne, 1572-1631) HyiF%E (4 &) (Songs and Sonnets,
1633 / 1635) ¥ 55 EFRfE2HFH, FHEHFK, FEER WA KL
273 WHitS, TR EBMBEXITL L, (ZREZEFHAR) AERETF
RWKELTE, BERL—TEFE ZmXE. AN, BEHFFEHTZFRF,
M ELEREHATEEREAH., ERRFFENF, w “BRIAELRK
AR EE” (321 7). “JLFHZZRESHRL” (311 T UE
“WHERANTAEEZ AAH EEE” (300 M) %, ACKEULF “B&E”
(The Flea) H B, ZIZEHEERM. RERXZL, HAFHALMEFZ LT
FH, HERREEE G CWEM I FE, UKER, #FF. TR0

Abstract: The paper aims at analyzing the Chinese translation of Donne’s

Songs and Sonnets in Prof. Yu-Min Lu’s Studies in Donne’s Love Lyrics as an
example of literary translation. In Prof. Liu’s monograph on Donne, one finds
Donne’s 55 lyrics from the Songs and Sonnets translated in verse and organised
in a bilingual format (English-Chinese) along with a 273-page long scholarly
commentary on Donne’s poetics, which is one of the characteristics of the book.
Prof. Liu’s book certainly deserves the attention of any Donnean whose first
language is Chinese. A closer look at Prof. Liu’s book reveals that some of his
lines tend to be vague, mistaken or misleading. Examples of this sort can be
found in his treatment of “The Ecstasy,” “The Dissolution,” “Community” and
some others. “The Flea” will be cited and examined as an example to
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demonstrate how Donne’s conceited, persuasive lines, due to their ambiguity

and complexity, can be misunderstood through a translation that needs to be
trimmed in quite a few aspects. The paper will list Prof. Liu’s misunderstandings
of the poem, scrutinize the reasons and provide the reader with the author’s
own understanding and translation, through which a forum for discussion can be
built for Donneans and translators alike.

REHK: 10 A 26 HTHF 310
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—A (BhFRie55LE) FwiEHb

X k AN: 2% (LEIEEAFEIEFREIHIT)
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FFEINE, N MARBAREFRE. (BFELEXZR) ZRELLE
FERFEN—ITETVMER, AHRELVREFSAEERENMA, H
Wi A [ TRBFHHEN THY S E RS, BRERNE (BF
BEhE5xR) WHFFLERNERT BREFERFEAK TR —FRNE
WERB AT, THMAREBAZET, UHFEAFIFE Vg A
XA RERBF LR,

= (RFELAEXER) maFY, 2R T XTI EFEERELNRE
ENE, NEAH#THT. BERBZEZENEX L ELRIE 24, T
SHZ AR E RBF RS T EWET . AU R EIE R R KB
BEHG, HitkE (B FERLELE) REHFFHITEEA—ABEEF
BEFNHEE L, BEEO AENEM T, BAFEANELZHLE
WS, RUFENZHE AR HECHMERE, )45 EEEMHLH
BRT, Aol EEAHELRAAMFEL, BERENEN, AW
REEHFLFAMEEASWERFBRFEEAHETNLFEN,
RFFK: 10 A 26 T4 310 F
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AR A TRFREFES I REREGS
BRI

&k A: FE#E (LEIEEAFEEFHITD

BR T HEHFE, EEEST IR

W B AHRETHFTLAMHAFER. HETLNETLEAN
FOR A RENE A A RS BRI A S, LB & b s R AR 1 7 B R Xt
%, XAFBRENAR T E, S LENEERFARNBMELT VT A AT
THASZREZERENF RSN EE. MEELAFITT LAAFFT LW R
BRAFFEREWELE, ®#YE T MIZITRAARREE T E & 7y
RE, BRERH/MERGE, WEREFEEAMENERFX K KHEREK
Fi 5 &R E; REUFRE, URiE, EARBLARERFE
WEERRAE #e ) ENEERTT, ZRE—R—FWENE S, &£
R REEFH LI GEEET VAL EREFHES,

Abstract: Based on the interpretation of The Teaching Requirement of BTI, the
characteristics of a bilingual major and the professional requirements of the
translators and interpreters, this study conducts a needs analysis survey of
reading instruction to BTl teachers and students at Shanghai International
Studies University (SISU) with the design of reading course as the research
subject. The paper then accordingly discusses the comprehensive design of the
reading instruction towards BTI at SISU, putting forward a view of designing
specially-tailored reading courses to BTl students through combining foreign
language arts with native language accomplishment and disciplinary
accomplishment; attaching equal importance to general reading and disciplinary
reading; fostering the practice of promoting reading through translation and
vice versa to cultivate students’ critical thinking and translation consciousness;
paying enough attention to translation practice and integrating reading, thinking
and practicing dynamically in order to achieve the ultimate purpose of fitting the
instruction of reading into the educational objectives of BTI.

R&kFK: 10 A 26 HTF 310 =
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B, FRAGRRE I AMERIAGE R FEELFSHY, THE
LI AFH R, FARKEE
KRRBEFMAEL D FAETEAZHENI RN . &I EHREZAM,
D ERETLER Eitib, T REXEFARAFINOCESRFERE
W2, YRMATEEHFLUR, RAKNQORE!
Abstract: More than three years ago, | started a new journey teaching
Freshman English, a two-credit, two-semester course required by the university.
It has been a difficult course to teach due to a diversity of student majors,
English proficiency levels, and learning interests. The major challenges include
how to trigger student interest, balance the teaching of four skills, and assure
learning outcomes, in addition to choosing an appropriate textbook for the
short 100-minute weekly course.
After a few years experimenting, | have ended up with flipped learning, based
on the idea of a flipped classroom, which breaks the traditional model of
teacher-centered teaching and learning: knowledge crammed into students
through a teacher-chosen textbook. Instead, in this flipped student-centered
class, students actively learn by previewing course materials online and thinking
about questions provided in a worksheet. In class they present their ideas in
group discussion, and complete individual worksheets after sharing ideas.
Outside of class students are also required to read extensively and discuss
current events (and make in-class presentations) to cultivate autonomous
learning. All learning is assessed interactively through self-, peer and teacher
assessment.
After flipping the teaching methods and teaching materials, students have
become more interested in learning, paying more attention in class, and there
was more interaction between teacher and students (and among students).
Their assignments, test results, and in-class oral presentations also showed great
progress in all four skills at the end of the semester.
However, there are still students who can never finish previewing the course
materials online and thus cannot follow in-class discussion. Changing such
students’ passive learning attitudes and continuing to improve the course
remains a challenge in the flipped classroom.

REkFK: 10 A 26 HTF 311 =
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WHFAR. REREFHFOCEAR T HERFZZX. TERRIEX
FzZme A, WOEXBRATINIEFIEGBEHTZEHKX AR,
i, ARRAZEZHNAREFIZNELFEAETHERARFEI R
“EEZRM, BT NAFESERARARAEET A THEHZEZ A
(16 M5 ERASNTHRAAE) . EXBNAE, AoeRZIEELE
RAEUBRMEG T BRI, HrET FRAEMX R H0 L T A E 248 Xk
BATEREAE Z ST A R B AR Z AR, 4
AR (D) FAMTHEHFNANBRAR L REZETWN; (Z)FERT
ERERET, OTAEGWEHREREEHCHNFIHE, HERKK
MmRREEBCHFS,; (D) FARTERAEHFRERH T EHEA
EMEHEFe L, NERAERXWERZEZFIF BTN Bk,
RWEEHATNEZ R HEA AR EHFEA LSRN T FT, LU
AT F A ZF 3 LR R

Abstract: Traditional teacher-centered teaching models have been applied in
language learning environment more or less since last century. However, it is
not uncommon for some language learners whose second language competence
or learning motivation cannot be promoted effectively. As a result, many new
student-centered teaching models have been generated over the last few
decades. Flipped classroom model is one of them, and it gives educators and
learners a new educational viewpoint. Many scholars have studied the definition,
history, and effectiveness of flipped classroom teaching model; however, only a
few studies have focused on the relationship between students’ perceptions and
the flipped classroom teaching model. Hence, the current study aims the help to
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close the gap mentioned above. More specifically, the purpose of this study was
to investigate language learners’ perception on learning a second language
through the flipped classroom model. A questionnaire with 16 5-point Likert
scale questions as well as a set of open-ended questions was administered to
457 Taiwanese university students to ask about their perception on flipped
classroom model. The data of the 16 5-point Likert scale questions were
analyzed by using descriptive statistics. In addition, learners’ response toward
different survey questions were further analyzed through Person’s Correlation
Analysis to see if any of the two variables were significantly correlated to each
other. Lastly, as for the data collected through the 5 open-ended questions, they
were firstly organized into different categories and then analyzed qualitatively
to help explain some of the findings resulting from quantitative data. The results
of this study show that (1) students’ perception toward flipped classroom model
is positive in general; (2) in flipped classroom, students reported that they
would have increased input and control over their own learning because they
are given more freedom to learn at their own pace; and (3) students reported
that they could be more motivated to learn a second language in the flipped
classroom if social networking platforms are well applied onto the lessons.
Therefore, it is suggested that language practitioner and educators may apply
flipped classroom model on their teaching to effectively increase L2 learners’
learning motivation and/or improve their learning outcome.

REFk: 10 A 26 HFF 311 =
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Abstract: Humanities disciplines emphasize placing human beings as the centre
of study and embody a knowledge system with humanistic values and spirits.
The English discipline is a branch of humanities. In the past, the pragmatic and
utilitarian approaches towards English education deviated this discipline from
humanities, thus leading to a crisis arising from the discipline itself. The new
“National Guideline on Teaching Quality for English Majors” has reflected the
enhancement of the awareness of English studies as part of the humanities by
adding more humanities-based courses in the curriculum and rigorously setting
the minimum requirement of students’ credits. Meanwhile this new national
guideline is also seen as an important step to break away from the argument
that English can only be used as a tool, and to manifest its disciplinary qualities
as a unique branch with indispensable educational values of humanities studies.
Therefore, humanities-based courses should not be viewed as merely the
delivery of knowledge relating to humanities subjects, but rather, through such
courses, students are expected to broaden humanistic visions, cultivate cultural
awareness, critical thinking acumen and academic competence. It is only in this
way that they are able to meet the requirements of professional qualities set for
graduates from English departments.
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The Liaison Interpreter as the Cultural Mediator: A
Pilot Study of Teachers’ Approach to Raise Students’
Cultural Awareness

Kk AN TER (XHRMERFBFRBERTD

BRAE: 0FRE). DFRERIT. FALE, 0B IFES,

W E: EBXWIERT, DR REEANEEEEOFANER, #
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W I BRHF T ETFENXNESR. KRBT RETK, FLT#
HEHRw M AERITREAZN, BFENINER, FEEZLAPFRT
&R, WBIEMAE T BT ERBEFIAXNERAMERALE, HEF
EOE R E SR, EEAUERLE, F R EE YA R 8
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Abstract: The role of an interpreter as a cultural mediator in cross-cultural
communication settings has been widely discussed in the literature. Literature
on interpreter training has also emphasized the importance of interpreters’
cultural competence. However, literature on interpreter training has rarely
discussed what interpreter trainers have done specifically to raise students’
cultural awareness. This study aims to explore interpreter trainers’ effort to
raise students’ cultural awareness by interviewing interpreter trainers. By
understanding interpreter trainers’ views about interpreter’s role as a cultural
mediator, this study is expected to have new insights on how cultural issues can
be integrated into courses or curriculum to enhance students’ cultural

awareness.
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Abstract: Interpretation is a complex process which aims at facilitating
communication between users of different languages by conveying not only
meaning but also intention and emotion of speakers. As interpreting becomes
an increasingly popular profession in China, many training programmes and
tests have come into being. Testing is an important component of interpretation
courses because it helps evaluate both the quality of training and the
performance of test takers. This thesis aims to explore a scientific and effective
way of testing and assessing the interpreting ability of English major
undergraduates based on Bachman’s communicative language testing theory.
The thesis first analyzes several important factors in terms of defining
interpretation course tests as well as the features of interpretation course tests
and considerations when designing one. Then, the thesis introduces Bachman’s
communicative language testing theory, which emphasizes not only one’s
linguistic competence, but also the ability to use a language in a certain context.
Since interpretation is a communicative process, this theory provides pertinent
guidance for the testing and assessing of students’ language ability in
communicative language use, which can not be tested and assessed through
traditional language tests. Based on Bachman's theory and the analysis of the
features and purpose of interpretation course tests, the thesis elaborates on
several fundamental dimensions to be achieved in testing and assessing in
interpretation courses, so that the results of interpretation tests can better
guide interpretation teaching and training.
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Riassunto : Lalingua come una chiave puo ampliare una vista e anche
sviluppare una capacita di mobilita internazionale, in particolare, |'utilizzo di
lingua come strumento insieme alla collaborazione con le imprese potrebbe
favorire la gestione multinazionale. Molti laureati spesso nell’indagine
sostengono che vantaggio di imparare una lingua sia indispensabile nei confronti
delle competitivita occupazionali. Ultimamente il nostro Ministero delle
Istruzioni mette I'importanza collaborazione con le imprese e valutazione ai
laureati da parte delle imprese, richiedendo spesso che I'insegnamento di lingue
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straniere debba essere in linea all’obiettivo di applicazione, a fine di formare in
anticipo le capacita occupazioanli degli studenti e di ridurre il costo delle
imprese. Negli anni precedenti I'insegnamento di lingue prestava piu attenzione
al modo convenzionale, cioe lettura letteraria € la parte maggiore, oggi odierno,
invece, al divario tra suola e lavoro, come vengono legati materiali linguistici alla
collaborazione dei professionisti d'impresa in qualita di Mentori (tutor
aziendale . 75 i) a favore della qualita didattica?

L’obiettivo del corso e quello di fornire una serie di competenze pratiche di
alto livello nell’ambito delle lingue e delle conoscenze di base in merito a
industrie vantaggiose italiane nel mondo assieme alla collaborazione dei
professionisti d’impresa in qualita di Mentori. Collaborazione con le imprese a
breve termine puo aumentare la motivazione degli studenti di imparare una
lingua, colmare la propria insufficienza e identificare la direzione nei confronti
del mondo del lavoro. A lungo termine, il dipartimento potra ottenere feedback
(valutazione ai laureati) da parte delle imprese, con la quale verra aggiustato
piano di studio/percorso di studio/modo di insegnare con la tempestivita,
rendere legati tra insegnamento, apprendimento e applicazione al lavoro, al fine
di formare laureati in lingue di qualita ai fabbisogni delle imprese.

Argomenti di quest’articolo comprendono come segue: disallineamento tra
universita e lavoro; sbocchi lavorativi per laurea in lingua a Taiwan e come viene
elaborato il disegno di corsi.
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ik & e —ENREREE F ST R0 R0, oA R B AR S IR
B A B, URNAFEHRFNETS KA,

Abstract: Foreign language learning consists of listening, speaking, reading,
writing and translating. As for the beginners, listening is the most important and
difficult part. Meanwhile, listening, as an input channel for learning a foreign
language, plays a crucial role for the students in fostering abilities in the future.
Therefore, this thesis, taking Italian basic teaching as the study background,
emphasizes the effect and the significance of audio materials of original edition
used in foreign language teaching. In addition, the questionnaire is designed and
analyzed to explain the merit and demerit of this tool in Italian basic teaching.
The thesis is divided into three chapters--the first defining and categorizing the
audio materials of original edition, the second explaining how to apply this kind
of materials during class with examples, and the last, on the basis of the result
of questionnaire, analyzing pros and cons for using the audio materials of
original edition with the reflection in future Italian teaching.
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Ensenanza del articulo definido en espainol a alumnos
chinos analisis basado en la comparacion de materiales
didacticos

X &k A: €WE (LBESEEAFHTIEREHTD

MRFW: ARTEESFE. AFEMETHEK

1 E.: Alo largo de mas de medio siglo de la ensefianza de espafiol como
carrera universitaria en China, se han utilizado diversos manuales de espanol
elaborados unos por los profesores chinos y otros por los especialistas
hispanohablantes nativos. Este trabajo realiza un estudio contrastivo de las dos
especies de manuales con Espafiol moderno y Nuevo espaiiol 2000, ya que el
primero es el manual mas utilizado en los departamentos de espainol en China,
mientras que en el Ultimo por medio de los esquemas gramaticales, el contenido
gramatical se presenta con mas claridad en comparacién con otros materiales
docentes de ELE elaborados por los autores espanoles.

Mediante la comparacion, se puede afirmar que Espanol moderno y Nuevo
espanol 2000 presentan sus propias caracteristicas y ventajas en cuanto al
contenido sobre el articulo definido. En términos generales, el primero es mas
adecuado para los sinohablantes, ya que las explicaciones y los ejercicios
correspondientes estan disefiados con una atencion especial a los problemas de
los alumnos chinos. Sin embargo, este manual de autores chinos no contiene
informacion detallada e ilustrada sobre los diversos usos del articulo definido, y
la concepcion tradicional del articulo como expresion de la “informacion
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conocida” también deberia actualizarse. Ademas, los ejemplos acompanados en
la presentacion general deben ilustrar de forma clara y a nivel adecuado la
nocidn o uso que quiere explicar cada parte del contenido didactico. Partiendo
de las observaciones sobre los manuales, proponemos algunos principios a
seguir para la elaboracion de materiales didacticos al respecto: a favor de un
enfoque comparativo, toma de una visidn textual e incorporacién de ejercicios
permanentes.

R&FK: 10 A 26 HTF 315 %

Disefio y programaciOn de una clase de lecturay

conversacion a través del elemento cultural

£ & A: B ZE Miguel Angel Gonzédlez Chandia (%# 1= A2 70 X & #3%)
MRAM: TIFE, 17T =M ¥

# E. Una aproximacion a la ensefianza de la expresion oral dirigida a
alumnos del cuarto curso de la carrera de Filologia Hispanica de la Universidad
Fu jen, debe tener en cuenta un disefio y programacion de las clases con el
elemento cultural a la vista. Teniendo en cuenta que nuestros alumnos de ELE se
enfrentan a la lectura y expresion oral de temas en clase que son exptresion de
una cultura diferente a la suya. Los alumnos en esta clase tiene la oportunidad
de “pensar y hablar; meditar y escribir; tener una idea o una imagen, por logica
e irracional que ella sea, y transformarla en palabras, en una asociacién de
sonidos o de simbolos”. Ademas en dicho encuentro con temas, narrativas de la
cultura hispanica, los alumnos entran en una comunicacidén que expresa
lenguaje e identidad de lo aprendido: pueden conocer la identidad del autor de
un texto o forma de comunicacion, una realidad socio-histdrica diferente,
realidad politica, en sintesis una identidad cultural que proviene de la cultura
hispana. Es bien cierto que esta provocacion a través de este disefioy
programacion de una clase de conversacion acarrea varios problemas,
interrogantes e inquietudes. Teniendo en cuenta que es una aproximacion que
podemos considerar que responda al interés del alumno o bien, sea una posible
respuesta a una clase de conversacién que no resulta facil para que nuestros
alumnos puedan exprear lo que han aprendiso de la lengua segunda. Es un
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desafio sin lugar a dudas que bien vale la pena llevar a cabo. En conclusidn,
ofrecemos varios elementos que puedan servir, desde nuestra experiencia en la
clase de expresion oral: lecturas, presentaciones, discursos, trabajos en grupos,
etc, que permitan un encuentro intercultural en el marco de ELE.

R&FK: 10 A 26 HTF 315 %

IEERINAERITE(EAINERZE LS

R & A: A (L@ EBASEIER I

FEFH: WHTEESFAHET A
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BT B TRETHRAD AR LN TR, EEWAT BIFEEH A
BHE IR, RS PAT RN T RE EMEME R, TR
A T E A T — TR R T, X B B A
BREHEFELTEHRT — M THOAA

Resumen: La transitividad verbal siempre supone para los estudiantes chinos

una gran dificultad durante su aprendizaje de E/LE. Con frecuencia, les resulta
confuso el uso de los llamados verbos de comportamiento inestable, o valencia
inestable. El término de valencia, prestado de la quimica, se refiere al numero
de argumentos que exigen los predicados en la linglistica moderna. Segun las
posibilidades combinatorias, los verbos se clasifican en la tradicion gramatical en
transitivos, intransitivos, impersonal, etc. En |la actualidad se entiende que estas
clasificaciones son consecuencia de la valencia de los verbos. Perlmutter (1978)
en su Hipodtesis de la Inacusatividad divide la clase de verbos intransitivos entre
inergativos (intransitivos puros) e inacusativos. El orden del sujeto y predicado,
el uso del participio pasivo, la voz media, etc., se entienden con mas facilidad
con la introduccién de verbos inacusativos, que se realiza por una interfaz
|éxico-sintaxis. Sin duda, eso ofrecera una nueva perspectiva para la ensefianza
de E/LE accesible para los estudiantes chinos.

RExK: 10 A 26 H T4 315 %
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AFTEREENTIFERSRF T ERERE—AFIAA

Resumen: La lingliistica cognitiva tiene como nucleo estudiar la relacion entre la

lengua y la percepcion del ser humano, y basa los estudios de las lenguas en los
conocimientos sobre el mundo y en las maneras de concebir y conceptualizar el
mundo. Debido al hecho de que el dinamismo verbal (el tiempo, el modo y el
aspecto) de las lenguas nace de la percepcidn humana del tiempo, que es sin
duda un eslabon del modelo cognitivo con el que conocemos el mundo,
opinamos que es necesario y provechoso llevar a cabo una investigacion a fondo
sobre los fundamentos cognitivos de los tiempos verbales de la lengua
castellana a fin de ayudar a los aprendices chinos de espafiol a establecer
razonamientos validos y utiles durante el aprendizaje y, en consecuencia,
aumentar la eficiencia y mejorar la calidad de la ensefanza. El presente trabajo,
apoyandose en el marco tedrico compuesto por varios teorias de la linglistica
cognitiva: la teoria de péndulo, la teoria de figura-fondo y la teoria de categoria,
intenta descubrir los razonamientos cognitivos en los que se fundan los usos del
pretérito perfecto simple y el pretérito imperfecto a través de comparar el
aprendizaje abstracto con la experiencia concreta de la vida, con el propdsito de
proporcionar un nuevo punto de vista a la reforma de los métodos didacticos de
los tiempos verbales de espanol en las aulas chinas.

R&FK: 1026 HTF 315 %
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REFENEIF EEEZZPSERR
£ & A EEH CLRAEEASEHE RN
RAFE: BEHY. BEHEEL.

1 E . Debido a la vitalidad etnolingiistica del espafiol castellano,

especialmente las politicas que favorecen su difusion en China, los alumnos
chinos del GFE muestran una gran preferencia y alta percepcion hacia esta
variedad. En comparacion con el espanol atlantico, el peninsular del norte es
mucho mas identificable para un 72% de los alumnos examinados que llevan dos
afos aprendiéndolo y un 86% aclara explicitamente que tienden a aprender este
acento.
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TV —FFEAFTHEREAG, NMNEHFARNGEEILEXFER (DNed
A) FIANRBHFWNERN, ARTXFERENTEFERFNEAONE.
Résumé : Depuis longtemps, nombreux sont ceux qui privilégient les
documents authentiques provenant de la vie quotidienne dans leur choix des
supports pédagogiques réservés aux apprenants débutants, la plupart des
enseignants se montrent réticents ou hésitants a I'emploi des textes littéraires
en classe de F.L.E. pour les débutants. Est-ce la preuve que les textes littéraires
n’ont pas de place dans I’enseignement du F.L.E. au niveau élémentaire ? Selon
nous, la réponse est évidemment négative. Ce qui importe le plus derriére cette
guestion, c’est comment choisir et utiliser les textes littéraires pour en tirer le
plus grand parti dans I'enseignement. Le présent article essayera donc de
présenter nos pratiques pédagogiques concernant |'utilisation de « Le petit
Nicolas » en classe audio-visuelle pour les étudiants de premiere année, ainsi
gue nos réflexions sur les valeurs pédagogiques des textes littéraires dans
I’enseignement du F.F.E. destiné au public débutant.
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Abstract: This is a report on the undergraduate French SFL teaching program in
SISU. Based on the results of the questionnaires distributed to English major
graduates of Year 2016 who studied French as their second foreign language,
the current investigation analyzes the status quo of French SFL program in SISU
and presents some suggestions for reform and improvement in the teaching

methods and curriculum design.
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Abstract: The humanistic education concerns not just the knowledge delivery,
but also the character shaping and individual growth. The application of the
humanistic educational concept into the English teaching is, for one thing, to
reorient the English discipline back to its subject attribute, and for another, to
direct the reform and development of English teaching to the right course.
Fostering the associative thinking in the English teaching is the practice of the
humanistic concept, with its essence contributing to the students’ cognitive
development, motivating the students’ inner impetus for study, and helping to
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fulfill the process of self-growth. The teaching materials for fostering the
associative thinking could broaden the students’ vision, construct their
sympathy, and shape their character, which may realize the target of humanistic
teaching by the cultivation of the students’ horizon, broad-mindedness, and
feelings.
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Abstract: By analyzing nine English compositions, ranking from A, B, and C,
with the topic of ‘hometown’ the teaching resource allocation would be
discussed. Based on three aspects of the quality of the articles, there was no
difference between the work by the first two groups in terms of their concepts
and word use. However, the group C students need more help, even though
their vocabularies were not the least. The results indicated that more than half
English major freshmen were capable of using English syntactic structures and
vocabularies correctly, while the group C students showed relatively lower
English competencies. To sum up, instructors are suggested to pay more
attention in inspiriting students from group C. If so, the gaps between the group
C and others would be eliminated, the teaching would be expected to be more
effective.

REkFK: 10 A 21 HEF 310
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A Risk-based Quality Assurance Framework for Foreign

Language Teaching and Learning

X & A: BN (LigSNETE A IIEF B HI

MRAE: NAEE¥E5 - EIG. s A ERNEReRES,

#® E.. The internationalization of higher education is extending its impact
to almost every aspect of university activities. Quality assurance is nevertheless
one of these aspects which require continuous revisiting and enhancement. The
teaching and learning of foreign languages, compared to other disciplines, have
its unique characteristics. Depending on the various positioning of foreign
language departments and given the consideration of the uneven development
of foreign language teaching and learning in China as a whole, it seems
inevitable that the quality of foreign language teaching and learning at different
tertiary institutions needs to be treated respectively, based on the level of
academic staff and students, the specific subjects, the prospects and
expectations of graduates and etc. Therefore, the establishment and
implementation of a correspondent quality assurance framework should also be
in accordance with the positioning of the particular department whereas
incorporate the factors stated above. A risk-based quality assurance framework
especially in line with the development of foreign language teaching and
learning is thus proposed in this article. The theoretical foundation for this
proposal, together with the approach, deployment and potential results will also
be analyzed and discussed. It is hoped that through this risked-based quality
assurance framework, awareness to safeguarding quality in foreign language
teaching and learning can be raised and a preliminarily recognised review
mechanism can be further established.

RExFHK: 10 A 27T HEF 310
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Self-repair patterns in consecutive interpreting : A

corpus-based study

R & A: EXE (LESEERFEEF R

S A 1E: Interpreting, prosody, psycholinguistics and second
language acquisition.

B B AIHRRTTREBEEEFEREENSMERI, WERBGE
B, FHEQMNMT AFEDFFRIENEFRENEL 1004 MR R 222
MEERBIE, NFLEOFFRAKIATFHERYE ERX )M e EREEBE
EW R, AR—EFFEFEFEREENFMERGEEX WAE
B, MAMREREHEEFER RN, EZRA D ETRE T KA
WHE. RIEMFRET Levelt X T —1HEERBESNW =M EERE
Z, BT, MG E, e TEXR: (1) LRTBAmERTE
BURZENEELVF BN HRNITH S T Y REWITHES, (2)
DR P F AN TREFAENERANZERE™, HRANEENFES;
(3) 5—iE1E#H 50%H 8 iR % IE = (Nooteboom 1980) #H ., % 4 % 1 iF
ERFHEKRBERR Y 22% 1) —EFEFHP LA ERBEENE
AHEFAREEREFREATHRILI, RAFWERGERA GRS
REABGE, AERERBE, HEER, HAFEASRGE, Uitk
REE, BANTELGE, MESEAMELAEABE: (5) WILHRNERK
BLESMANEE I RS, HAEXEEREGLAERSERELE, M
BERBEWPIRMON R AT LS RE B, FRERMESER#EIR,
AW T RBEFLTEF K EENFNZT U EEENENHF
BN

Abstract: The present study investigates the overt manifestation of the self-
monitoring mechanism in consecutive interpreting (Cl), viz. self-repair patterns
by analyzing selected data that contains 1004 speech errors and 222 self-repairs
identified in a students’ Cl examination performance corpus. The self-repair
patterns analyzed in students’ Cl examination performance aims to gain insight
into the cognitive processes involved in Cl. Compared with abundant research
on self-monitoring and self- repair patterns in L1 speech, there is hardly any
relevant study in Cl, resulting in a long neglected aspect of the interpreting
studies. The corpus analysis of self-repair patterns in students’ Cl examination
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performance based on the three-stage framework provided by Levelt’s L1 self-
repair analysis, i.e. interruption, editing and repair proper yields the following
results: (1) Immediate interruptions respect constituent boundaries at least as
much as delayed interruptions and erroneous words were interrupted
significantly earlier than inappropriate words; (2) Students in the ClI
performance seem to exert tighter control over the use of editing terms so that
a higher degree of fluency is achieved in the interpreting delivery; (3) Compared
with an estimated over 50% of speech errors that are corrected by L1 speakers
(Nooteboom 1980), the self-repair rate in students’ Cl examination performance
is much lower at 22%: (4) New types of self-repairs specific to Cl are identified,
which include the repairs of errors of information (El), morphemic errors (EM),
errors of collocation (EC), error of tense (ET), other grammatical errors (Other
EG), inappropriacies of information (Al), and inappropriacies of good language
(AG); (5) Self-repairs of lexical errors (EL) rank first in terms of proportion of
distribution among all types of overt repairs followed by phonetic errors (EF)
and repairs of information errors (El). In contrast, the types of repairs that have
the lowest proportion of distribution and relatively low correction rate are
repairs of ambiguity reduction (AA), errors of collocation (EC) and errors of use
of tense (ET). Possible pedagogical implications for Cl training are discussed.

REHK: 10 A 27T HEF 310
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AXBREALBEIMET AR, LBEH, (LEE) RERIMERT
FHNEEFFNESR, BREITFEANETFNELRME, REFAENE
EEFEXE, BRKTFAFIEEFHTEHNE,

Abstract: Asthe undergraduate curricula at BFSU started to be modulated
according to the research disciplines of the university, raising students"
awareness of principles and methods of a certain discipline, or its paradigm, will
facilitate students" interests and confidence in learning the discipline. The paper
presents the author"s efforts to build a student-centered course, HISTORY OF
ENGLISH, to help students learn the linguistic paradigms through various
linguistic topics derived from the rich language phenomena in the history of
English. Such efforts have seen positive results among the students.
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BEFEIRECHEESXRERT

X &k A: REE (LHEEAFEREEF KA
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B .7 XWHIEET FHEEHAARENEXNDW, REESERGH
FRENEFFNETBEIGAL. FRAOER, FBELERT AFMEE
BEERENWAESERMRENHFNE, FRARAKF ., ®CET
NEMNT, BT AR FEENEIETENNTAWERE, REEE
B T N R B R A ST AL
REFK: 10 A 21 HEF 312 F

ARSI FRIINEHFEZ AR BUFAIRZ B
x & A: T (LEHSEIERFIEFRHFITD

MRFE: BX, SESNMAEEHRF

W E: gxEFHEE (Boyer) T 1990 FHEH “HFF A
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A B R & (Schulman L S., 1993) . &L E@gAEE KFRHIEFI
A, ARELFEHFELSEFTHWAAEIF CEREELT IV HF) FA
EREENEERLRE, B 2011 &, 2L “AXUFETRE" HEMHAH
HMEZRARE S, EF B RBESEEAFHAANXER T EZMITER, K
XHERAEFH A BE2XB X, NFA. WA, AESFTEH#TLE, UK
BT AXUHERENERABREIFEFELER, RIIX—ELQLERIRFF
AEREWY REF T LT ENTE,
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English teacher inquiry in the scholarship of teaching

and learning communit

&k A: Mz (LEHIEEAFEEFRHITD

MRAE: LEHRLTLVMER. HEFA. REHAR. HFEEHRFES
# .. This paper reports on a study about how four English teachers in a
university in China took initiative to cultivate a space for collaborative reflection
on their practice, which provided a fertile ground for the incubation of a
community by enacting the scholarship of teaching and learning (SoTL).
Narrative inquiry is adopted to document and analyze the enriched teacher
inquiry experience in this admittedly small and nascent SoTL community. Data
are collected via ethnographic documentation of community meetings and
written correspondence.The ‘episodes’ as narrated and analyzed demonstrate
the usefulness of SOTL community form of inquiry in renewed four core-
practices:

(1) teacher inquiry is privileged as moving from problem-solving to problem-
probing;

(2) critical individual and collective approaches are developed to problematize
and interrogate teachers’ practice;

(3) inquiry evidence are multiplied through sharing dynamics;

(4) conceptual change is refined from experimentation of the change in practice.
The study attempts to characterize that SoTL synergizes with local community
efforts as being integral to the complete process of SoTL experience. It also
intends to illuminate an alternative paradigm of teacher inquiry for teachers to
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strengthen their capacity and learn together for their sustainable professional
development.

REYK: 10421 HEF 312 %

REREEEWIKFENHITEFZ R RIL(EAHT

R & A EWH GCRAEBAYERERE R
FEFE: FRES

# O BEWRSETHELARAMERR, UEFR LR T
BEMRAMEEHFLE WEEHH., LEBRBHETELLATFIR
(BEE) R A AU, BRABESEATHIR, %4 ABREFES ¥ AR
ko KB BRE B L AT IR A RS USVH %R
HOT R B RS, AR EVE S ATFHRERERE . MR
B OME SRR AT AR . TR SRR AN EEEA
FRRAHEREE BAAEERL

Abstract: Language testing and language teaching are interrelated. In previous

research it is widely argued that language assessment exerts a powerful
influence on teaching. EEE test is a nationwide, large-scale, high-stake Spanish
language proficiency test targeted at all of the university undergraduates
majoring in Spanish Language and Literature. Through analyzing the results of
the reading sections of EEE test and the qualitative data collected by interviews
with teachers, the current study aims to examine the possible washback effects
and related implications of the EEE test on the following aspects of teaching:
curriculum, materials, teaching method, etc. The results show the crucial role
played by large-scale assessments like EEE in changing the classroom practice.
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WREVHBETEZFOHR. MEFEZFNE REL, HETRAE
EANEREFENEF X EMEGFOEI T A, SHRFEERETIE, X
EREFRR ZE L mRR “INEL AT FREEFHHFET . AX g ER
Wl LS EEAFWIIES BV EE)EVR=ZANFELT VI FELRE,
FABR., TLAEBFIN _EIBNZHEAE, HLEERN I TEE,
TRFEFANTHFHIEEFINF RN, ANFREEZHESGFEFY 4
WRES T EFINHFER, HFFTES, FEE NEH E4EA
TR, BAEBSFN T ERFIRME — L3 .
Resumen: A lo largo de la Ultima década la enseianza de ELE ha experimentado
un crecimiento impresionate en China. A pesar del aumento tan espectacular, la
ensefanza y el aprendizaje de ELE siguen limitandose solo al estudio de la
lengua y literatura espanola. Sin embargo, al mismo tiempo debido al desarrollo
economico chino vy las relaciones comerciales cada dia mas intensas entre China
y los paises hispanohablantes, y también por la importancia econdmica que
cuenta con el espanol en las organizaciones empresariales, han surgido
auténticas necesidades del aprendizaje del espanol de los negocios (ENE) por
parte de los alumnos y el mercado laboral. Nuestra investigacion se realizara a
partir del analisis del proceso de aprendizaje de los alumnos de tercer y cuarto
cursos de la Universidad de Estudios Internacionales de Shanghai (SISU).
Pretendemos descubrir las necesidades basicas de la ensefanza y ell
aprendizaje de ENE a través del analisis de la muestra de alumnos de 3° y 4°
cursos de SISU para satisfacer las demandas por parte de los alumnos sobre el

estudio de espanol con fines profesionales.

REFHK: 10 A 21 HEF 315 %
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VPEERRITRT AT EMELTLRAET B, EZANT EAMTZERE
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REFHXUHFA R FENE A, BHETEHETIERE FFIAE XN
RINEE SRR B AR, DI ST et 8 s R AMEH F T E W R A iR
Bl

Resumen: La competencia intercultural se refiere a la capacidad de adaptarse y
desenvolverse con éxito en las situaciones multiculturales. Para los estudiantes
de espanol en las universidades chinas, no sdlo es imprescindible dominar la
competencia linglistica sino también poder comunicar con eficacia y adecuacion.
Para esta finalidad, se propone la integracion del desarrollo de la competencia
intercultural en la ensefanza de espafnol como especialidad. En este articulo,
reflexionamos las necesidades particulares de los alumnos chinos del grado de
espanol partiendo de una evaluacidn de la situacidn actual tanto desde la
perspectiva docente como desde el punto de vista del resultado, el nivel de la
competencia intercultural de los alumnos. Luego planteamos vias por las que se
consigue la fusion del desarrollo de la competencia intercultural con los
contenidos habituales de la ensefanza de espanol.

R&YK: 10 A 21 HEF 315 %
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